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Why Does Understanding Current Student Activism Matter?   

“This is more than just a fight for the students…this is about supporting other social 
movements—the workers, the people in Aysén. It’s about the people that want changes to the 

economic and political system in Chile.” –Fabian Araneda, Vice President of the Student 
Federation of the Universidad de Chile (FECH)158 

 
 

 

 Student activism around the issue of educational inequality in Chile says a lot 

about society’s response to inequality, and about Chile’s current discourse on education. 

In my interview with Cristobal, he told me that the Chilean people, “no es gente crítica,” 

that they are not critical people. Carla also shared Cristobal’s perspective in that Chileans 

do not question societal norms or assumptions enough. The majority watch television and 

listen to the news, thinking that everything is okay. He further added that the media 

makes it seem like everything in Chile is great and that it is in an ideal situation, yet it is 

one of the most unequal countries. Nevertheless, the youth are now a bit more vocally 

critical than their parents, and a primary reason for this is because the current students did 

not live through the Pinochet dictatorship like their parents. So, the youth feel inclined to 

speak out and respond to their critical consciousness and awareness about societal 

inequalities, whereas their parents often do not. Jose also felt that the student movement, 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
158!Siekierska. “Chile’s student leaders schedule first official march of 2013.”!!

Source: pnews.cl  
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although it has been a long, democratic process, is coming from a generation that did not 

experience the dictatorship; their parents’ generation was silent.  

 Activism is always a contested topic. Many disagree with it because it can be 

often considered civil disobedience. But, I think these students deserve to be listened to. 

As stated earlier, Victor is a part of the movement because he knows the reality of a 

poorly funded public school, he’s lived through it, and it’s not simply fair. And especially 

after now attending an elite traditional high school in Santiago, he has lived the 

difference.  

 Although my sample of experience and perceptions of the student movement are 

small, and although Benjamin is just one student, these are all examples of critical 

consciousness in action, with the movement and Benjamin’s speech putting into praxis 

their critical thinking. This does, however, show its limitations. It is possible that, the 

movement isn’t successful because there is a generational gap where activism was not 

something that was done for twenty years. Freire does argue that for critical 

consciousness and praxis to be effective, one should have some sort of guidance or 

framework to follow. I don’t know how much of a framework the students have, besides 

going to the streets and conversing with the government successfully. The power in Chile 

is very hierarchal, and the opportunity for student voices to be heard, appreciated and 

acted upon is in question. Part of the attraction to this topic for me was understanding 

first, what experiences have students have that made them want to act out, or made them 

feel unequal, and secondly, why isn’t anything being done, if a substantial amount of the 

Chilean population is unhappy, if they feel oppressed? How does the government 

continue when its constituents are unhappy? What does this mean? 
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~ 

 
 The next chapter will look at the different suggestions students have for education 

reform. Suggestions without a doubt vary based on educational experiences and 

socioeconomic status, but nevertheless, they should all be considered, and understood, 

because they call to interesting themes and questions about the future of Chile’s 

education system and society. 
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Chapter 6: Where Do We Go From Here? The Student Agenda For Reform 

“Eliminate subsidized private schools. Change PSU for diverse and non-discriminatory methods 
to access to higher education. Increase the investment in public education. Close the private 

universities that are making profits in spite of being illegal. Be more rigorous when assessing the 
quality of colleges. Create incentives from the state to promote more integration at schools. Offer 

more scholarships to teachers to perfect and improve their performances. Regulate teachers’ 
training and people who can study this profession. Increase non-teaching hours in order to help 

teachers to have more time to prepare their classes and do a personalized work with their students. 
Give more flexibility to schools to innovate.”159—Online Respondent  

 
 Above is a response from a surveyed student from Santiago Centro. He lists 

numerous demands that need to take place for a more effective and quality education. 

Above all, this student is asking for social justice, to discontinue education as a business, 

and to give more money to public institutions. This student echoes many demands that I 

heard in the student movement discourse: to them, the whole system must be rendered 

and reconstituted.  

 Chilean students have grown up in a very unequal society. Not only are their cities 

segregated demographically, but their education is also stratified. This post-dictatorship 

society is becoming more active; students are starting to be more and more vocal about 

their discontent. So, where exactly do we go from here? How can the government better 

address education policies that students will accept? Because I interviewed an array of 

students, across social classes, and from different educational experiences, I received 

numerous responses to the question, what are your suggestions for education reform? 

This brief chapter will present some of the themes that were most important to the 

students, and will also analyze how their suggestion correlates with their critical 

consciousness and their experiences within Chilean society, and suggest why their 

discourse matters. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
159!Translated from Online Survey, February 18, 2013.!
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A New System: Revolution, Changing the Constitution & Politics  

“…We continue to be submerged under the laws and logistics of a dictatorship where the only 
thing that matters is the individuality of the person and not in the growth of a society. I think that 
what is necessary to be able to achieve themes so important like changes in education, health 
amongst others, it is necessary without a doubt a constitutional change, where laws can actually 
help and benefit Chilean society and not just a tiny percentage of families that control the 
economic system.”160 
 
“That the teaching by teachers is corrected, that they are actually certified and are not just doing it 
for the money. Secondly, that the high schools are free for students in middle and lower class, and 
those who can go to private schools share methods of teaching with teachers and are able to have 
trips that integrate and create coexistence between public and private high schools. Third, end the 
PSU system and create more incentives so that people with few resources or people with social 
risks can go to university with more economic benefits. Helping in this way for students in 
university will give more security, or creating a technical institution.”161 
 
 Many students whom I was in contact with that were deeply involved in the 

movement tended to be revolutionary in their ideas for effective reform. One surveyed 

student said, “In a few words, the reforms the education system has to be done in a totally 

different way, not a recycle of reforms already existing, but a new development of laws 

that take into account all that the actors ask for a successful education.”162 Students were 

bold in suggesting a new form of government. Students called for new politics, new 

governmental structure: revolution. They are frustrated with neoliberal policies, 

especially with underlying Pinochet laws still in place. Negotiations are tough, however, 

because of the number of Pinochet supporters that still exist in Chile. 

 Numerous students also said the constitution needed to be changed. Camilo told 

me that the constitution lacks democracy, and although a free education exists in the 

constitution, it is not listed as a right, and because of this, education can be manipulated 

into a business. When Pinochet came into power, he disarmed the political rights of 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
160!Translated from Online Survey, February 18, 2013. 
161!Translated from Online Survey, February 18, 2013. 
162 Translated from Online Survey, February 19, 2013. 
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many. Allende’s government had organizations within the government like workers’ 

councils, which consisted of peasants, students, and the urban poor. However, Pinochet 

eradicated the political power of these groups.163 The constitution has not been reformed 

since Pinochet, because his government made it very difficult to do so, since according to 

Victor, he never liked opposition. Today, although Chile is a democracy, it is still 

overseen by military generals. 164 Victor told me the constitution should be written by the 

people, that there shouldn’t be an authoritarian constitution. His perception of the 

constitution was that there is only a line or so about education, but then pages and pages 

about private property laws. The Latinobarómetro public opinion database recorded as of 

2010, 82.6 percent of Chileans do not think that their Constitution permits equal 

opportunity of access to justice.165 This percentage calls for change. 

 In addition to changing the constitution, students emphasized the need for a 

national Constituent Assembly, which would alter elite power. It would consist of more 

working and middle class Chileans having a say in the government. This is a very 

controversial reform and could only occur if the constitution was changed. This reform is 

also tricky to obtain because it is often associated with socialist or communist 

governments, such as Soviet Russia or Bolivia.166 Whether it’s changing the constitution, 

creating a Constituent National Assembly, or starting a revolution, students are clearly 

calling for a major structural governmental change. They understand that their place in 

society and their experience in school is a function of these larger, national actors. These 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
163!“Chile: Constituent Assembly and Workers Power.” The Internationalist, October 2011. 
http://www.internationalist.org/chileconstituentassembly1110.html  
164 Ibid. 
165 “Igualdad de oportunidades de acceso a la justicia.” Análisis de Resultados en línea. 
Latinobarómetro Corporation 2013. http://www.latinobarometro.org 
166 See http://www.internationalist.org/chileconstituentassembly1110.html for more information 
on the need for a Constituent assembly.!
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students tended to come from lower socioeconomic backgrounds, where they did not 

benefit economically from capitalism, and have experienced the public education system. 

It is interesting that the students are promoting systemic reform rather than piecemeal 

approaches to address educational deficits. 

 
Nationalizing Education 
“Chile should end its lucrative education, selections, and with our national curriculum, its 
objective to create non-participatory citizens and memorizers of dates and names.”167 
 
“Not only do they need more resources. They need to distribute the resources in a better way. 
They need to reform the way that they prepare teachers and fix the gap between the rich and the 
poor. They could nationalize some natural resources that today are in the hands of private owners 
or raise the taxes of the most rich so they could reach some progress.”168 
 
“Yes, the biggest change that needs to happen is from the bottom, for example you start from 
primary or elementary education and then apply it to secondary and tertiary education.”169 

 
 In a similar fashion to 

changing the political structure of the 

government, many students are calling 

for education to be nationalized. This 

is a central goal of the movement, and 

again can also be a polarizing factor, 

deterring people from following the 

movement, because nationalizing 

education is a political move that has 

controversial communist or socialist ties. Nevertheless, many students feel that if 

education were nationalized, there would be a more equal access of opportunity to a 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
167 Translated from Online Survey February 19, 2013. 
168 Translated from Online Survey February 19, 2013. 
169 Translated from Online Survey February 18, 2013.!

“For an education of quality, end profit! 
Education is a right” Photo by Hillary Sapanski, 
March 2012 
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quality education, as well as a sentiment that there is the same opportunity for everyone, 

because funds will be distributed more evenly. Some suggested refinancing the copper 

industry, since it has been extremely successful, yet many Chileans feel that they don’t 

see where the money goes. 

 It is understandable why this desire for nationalizing education is so strong, 

because many are tired of viewing education as a for-profit. Education should be 

perceived as a human right, not as a business. Although nationalizing education is a 

common discourse among the youth, especially in lower and middle social classes, I still 

came across students from these classes who didn’t think that nationalizing education was 

the answer, but they felt this way more so because it wasn’t realistic given the politics 

and current economic situation. The next section shows student ideas around working 

within the system and making it more accessible in other ways. 

 
More Access to Quality: Scholarships and Credit 

“Access, we have, there is access…but education with quality? No.” –Sandra 

 Shifting gears, the other side of the argument from nationalizing education is 

providing more access to quality through scholarships and credit. Lorena told me that, 

“we need to fight for the quality of education.” Many students I interviewed, especially 

those from upper class backgrounds, felt that the system should not be nationalized, but 

that there should be more credit, scholarships and loans. This continues the neoliberal and 

privatization model of education, but creates more opportunities for students to have a 

more affordable, quality education. More access to quality also includes better teachers. 

 Pablo said that university should not be free, because it does you a service, 

because university is a service that you then receive a career and a salary. But more 
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scholarships and credit should be given. But if you can afford the education, you should 

pay for all of it. Pablo actually referenced Argentina and the free university system 

mentioned in the background chapter, and echoed a similar sentiment: that the free 

university system isn’t necessarily taken advantage of and there are low retention rates. 

Chile’s neighbor, Argentina, does offer free public universities, but it hasn’t necessarily 

resulted in full equality. The Economics of Education Review released a study in 2002 by 

Martín González Rozada and Alicia Menendez, who found that ninety percent of students 

at the free public universities come from higher-income families, and fifty percent went 

to private, tuition-based high schools. This theme continues today. In addition, there is a 

low graduation rate in public universities. So, higher-income students are still getting the 

better deal. Why? What needs to change? 

 In addition to more credit and scholarships, Pedro pointed out the importance of 

incentivizing education. Pedro felt that rather than being free, education should be 

incentivized, because not everyone would take advantage of a free quality education, 

there needs to be a motive, and those who will want a good education will find a way to 

pay for it. Thus, if there is a good quality education available, and people have access to 

information that education will help them get a job, people should then pay for it. Pedro 

added that there could be more programs that could assist poorer students. 
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New Education Pedagogy and Social Change 

 When questioning students about reform, I was also given suggestions about new 

education pedagogies, and the need for a social change. Students referenced Paulo 

Freire’s popular education. One surveyed student said that reform should take place, 

“Starting from home, from family and community members, strengthening popular 

education and self-education.”170 Popular education is based on class, social 

transformation and political struggle, something strongly promoted by Freire. It 

challenges traditional education.  

 Liam Kane in his book, Popular Education and Social Change in Latin America 

(2001) says,  

"What distinguishes popular education from ‘adult,’ ‘non-formal,' ‘distance,’ or 
‘permanent’ education, for example, is that in the context of social injustice, education 
can never be politically neutral: if it does not side with the poorest and marginalized 
sectors- the 'oppressed' – in an attempt to transform society, then it necessarily sides with 
the 'oppressors' in maintaining the existing structures of oppression, even if by default."171  

 
In a sense, if popular education were to be more widely used in the education system, the 

poorer and middle classes would be supported when using their critical consciousness to 

be empowered and transform society. Essentially, this suggestion encourages students to 

use their critical consciousness to educate themselves and their families, working from 

the bottom up. 

 Many powerful suggestions proposed by students were centered on social change. 

Quite a few students, including Pablo and Carla, from both upper and lower social 

classes, said that there should be more mixing of social classes in public schools, so that 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
170 Translated from Online Survey February 19, 2013. 
171!Liam Kane. Popular Education and Social Change in Latin America. Nottingham, UK: 
Russell Press, 2001. p. 9.  
!
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not only would more funds be allocated to the schools, but then students would be 

exposed to diversity, and could learn from each other. Many students told me they didn’t 

encounter more diversity until they went to university, where they’d be with students of 

other classes. Even then, however, the lower-class students they encountered were those 

who had scholarships and credit to go to university. Pablo and Lorena reflected on their 

primary and secondary school experiences as living in a bubble because there wasn’t any 

diversity, and they perceived inequality to be exacerbated because of this. This mixing 

could change perceptions of inequality, and could shift perceptions of how the education 

system should be run. A surveyed student wrote as a suggestion, “Stop stealing money. 

Mix up social classes to help them get to know one another better. Stop exacerbated 

classism.”172 This student, in addition to working on refinancing education, proposed 

mixing social classes at a younger age, because when educated separately, students from 

different classes perceive the other at a distance, which sometimes leads to classist 

attitudes. 

 Chilean scholar Juan Eduardo García-Huidobro from Universidad Alberto 

Hurtado also suggests this solution in his article, “Segregación en la Escuela” 

(Segregation in the School). García-Huidobro says,  

“If we want to advance our inclusive society, it should happen in school. It should 
possess a social mixture. Only then the students, leaving the private world of their 
families and going to classes, will enter a public world, a world that treats all different 
people the same. Equal in rights, equal in citizenship. Equal also in the capacity of respect 
and tolerance of differences between one another.”173 

 
García-Huidobro acknowledges that schools are the door to society, and if the culture 

created within them changes, if diversity among socioeconomic status is encouraged, it 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
172 Translated from Online Survey February 21, 2013. 
173!Translated, Juan Eduardo García-Huidobro. “Segregación en la Escuela.” Semana de Acción 
Mundial por la Escuela. Universidad Alberto Hurtado, May 2011. 
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could change perceptions of inequality and provide more opportunities and broaden 

student perspectives.  

 A surveyed student said that their suggestion for reform is, “A radical change in 

the government, but more than anything, a change in the social conscious of the Chilean 

people, taking away at once the social gap, that is created in the mind and in the social 

media.”174 This statement is powerful, because the student points not only to the Chilean 

consciousness that many students felt existed when it came to perceiving inequality, but 

the student also addresses outside forces such as social media, and the need for a radical 

governmental change. How is this education inequality actually going to change without 

a large, radical change? Is it possible? 

 
A Possible Solution: Student Research for the Government  

 During my time in Chile, I had met a few students from Universidad Católica who 

did research that they presented to the Ministry of Education.175 It was about a project that 

took most of the academic year, and the students then presented their findings to the 

Ministry of Education in October 2012. The research was looking at new teachers and 

how schools select them. They looked to identify a definitive process or specific 

characteristics for selection—a topic that hasn’t really been researched. She said it isn’t as 

common for pedagogy students to do research that they present to the government, but 

Sandra hoped that these types of projects would start to happen more and more. This idea 

could be a way for the student and governmental discourses to bridge, to work together. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
174 Translated by Online Survey!
175!I came across this project by a Colby student, who actually was apart of this research group 
while she was studying abroad at Universidad Católica, I interviewed a few of her group mates 
for this project, and one of the students, Sandra*, explained the project to me. 
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Although as one of the most prestigious universities in the country Universidad Católica 

certainly has a more privileged student body, without a doubt it could be an effective way 

to start conversations between the government and the people, outside of a protest or 

manifest culture. What is key here is being able to validate student knowledge. 

 
 
What do Student Suggestions Demonstrate? 

 During my fieldwork, I learned about many different ways of how to go about 

education reform. Suggestions ranged from revolutionary action, to providing more 

information to parents, to new teaching pedagogies, to refinancing the system, or adding 

more scholarships. The offered suggestions for reform are definitely related to 

socioeconomic status and educational opportunity, acknowledging that the students 

surveyed and interviewed came from distinct parts of society. What begs the next 

question, then, is, how do you go about effective reform, if people from distinct 

backgrounds have different ways of approaching it? What does this dynamic suggest?  

 About half of the students I spoke with want to nationalize education, the other 

half want to keep privatization but have more scholarships, and others mentioned 

changing teaching pedagogies within the classroom. All are concerned with educational 

inequality, but have different ways of approaching it. Despite students’ varied 

suggestions for reform, most of the students I spoke with have participated in the 

movement, even if they didn’t think nationalizing the education was the answer. They are 

all fighting for a better education, for access and quality, in whatever form that can come 

in, and in one that does not symbolize for-profit or business. This also speaks to the 

necessity for power in numbers. One thing that all students can agree on is that the system 



Sapanski 119!

is unequal and needs to be changed. But a limitation in addressing the problem is finding 

a solution a majority of the student body can support. 

  Fabian Araneda, the Vice President of the Student Federation of Universidad de 

Chile (FECH) said, “Universidad del Mar shows the greater problem with Chile’s 

education system…we need a public system, one that is not running for profit, with more 

equality that can benefit the students.” 176 Universidad del Mar, which is the university 

caught in the profiteering scandal, is a prime symbol that creates this perception of 

education in Chile as a business, as a for-profit sector. Perceptions of inequality then, 

may not change until education can be seen as something other than a business. 

 The suggestions I received were outcomes of the critical consciousness of these 

students, their level of awareness and engagement in Chilean society. Cristobal was very 

assertive in explaining to me that the Chilean people are not critical enough, they don’t 

question assumptions of society, at least not until the students started vocalizing their 

concerns on education. Despite their suggestions, no matter how radical, conservative, 

realistic, idealistic, or how effective they may be, the students still seem to run into a wall 

in their empowerment, because the government is still not giving in. The students’ critical 

consciousness alone won’t lead to a social 

transformation, which is the full process 

laid out by Freire. So then, what reform 

can feasibly happen, and does that involve 

student empowerment? 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
176!Siekierska. “Chile’s student leaders schedule first official march of 2013.”!!

“Popular education project for a new society” 
Photo by Roberto Villaseca, May 2012 
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Conclusion: Barriers and Hope 
“It is no exaggeration to say that a tectonic shift has occurred. A whole generation is breaking 
through and entering active politics and struggle. Layers of formerly “apathetic” students, cut off 
from collective action after 17 years of a dictatorship and 20 years of marginalization of protest, 
have appeared on the scene in the tens of thousands.”177 
 
  

 

 

 

 

 

 

 Camilo hopes that the constitution will be changed. Victor will not stop fighting 

until the movement’s goals are achieved. Benjamin wants classist and elitist attitudes to 

stop within Instituto Nacional and within society more generally. Cristobal wants 

Chileans to become more critical of the government and society. Lorena wants there to be 

more access to a quality education. Pablo hopes there can be more technical schools to 

give more opportunities and to keep that sector running. Carla wants the culture around 

consumerism to shift so people stop worrying about buying iPhones and seek out 

educational opportunities. Students want the neoliberal culture to change, for education to 

no longer be viewed as a business, for social justice to be achieved, for equality in the 

system. Through life experiences, these young adults have become critically aware of 

themselves and their world, of society and injustices that are too often unquestioned.   

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
177!René Rojas. “Chile: Return of the Penguins!” Solidarity, March/April 2012. 
http://www.solidarity-us.org/node/3535!

“Another education is possible, another Chile is 
necessary.” Photo by Roberto Villaseca, May 2012 
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 This project toured the unequal education system and socioeconomic disparities in 

Santiago, Chile through the eyes of its students. We first looked at their experiences that 

make up their critical consciousness and local knowledge, and then we saw it put into 

action with limitations. Whether students were in upper or lower social class standings, 

all acknowledged that the level of inequality in Chile is unacceptable, but all had different 

approaches in addressing it. All students also acknowledged that education in Chile has 

become a business. Their experiences in school were supported by critical pedagogical 

theorists such as Jean Anyon, Patricia Hinchey and Patrick Finn, demonstrating that 

generally, you are given a specific education and treated a certain way based on your 

social standing, continuing your placement and treatment in society. Lower-class students 

are generally stuck with fewer resources in public schools, and any family that can afford 

private school will pay for it. People identify social classes and inequality based on 

appearance, the way someone talks, where they live in Chile, and their level and type of 

schooling. This has become a norm in Chilean society. 

 But maybe things are slowly starting to change. Since the Pingüino movement in 

2006, student voices have gone mainstream. Although everyone is not in agreement, 

education inequality has become a dominating discourse. The movement, which sparked 

again in 2011, is beginning to pick up strength again in 2013 after a lull in 2012. It has 

been suggested that students may be more vocal than their parents, who were silenced 

from the Pinochet military dictatorship for twenty years. Michele Bachelet, who is 

running for re-election this November, recently announced that she would fight to end 

for-profit education. Is the discontent of the students and their critical consciousness a 

possible reason for this political move?  
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Attempted Empowerment Through Critical Consciousness 

 Paulo Freire’s process of critical consciousness is a path towards empowerment if 

fully achieved. In its full realization, the process of critical consciousness and liberation 

of the oppressed leads to a societal or political transformation. However, this is hard to 

attain, because it requires a revolution, a social change, and Chilean students have a lot 

against them. Freire ends his Pedagogy of the Oppressed by stating, 

“This work deals with a very obvious truth: just as the oppressor, in order to oppress, 
needs a theory of oppressive action, so the oppressed, in order to become free, also need a 
theory of action. The oppressor elaborates his theory of action without the people, for he 
stands against them. Nor can the people—as long as they are crushed and oppressed, 
internalizing the image of the oppressor—construct by themselves the theory of their 
liberating action. Only in the encounter of the people with the revolutionary leaders—in 
their communion, in their praxis—can this theory be built.”178 

 The students, who in this case are the oppressed, must have a theory of action to 

effectively reach a consensus with the oppressor, or the Chilean government. There could 

be a collaborative action among Chilean people, a level of understanding, a realization 

that the state may in fact be oppressing by limiting educational access, or by focusing on 

economic gains rather than human rights. Although the majority of the movement has 

radical reforms for education, there is not one specific solution, only the end goal of 

providing more quality of education and ending for-profit education. Without a doubt, 

there are limitations to Freire’s argument as well, because I don’t think the Chilean state 

is as oppressive as it once was under Pinochet. However, the remnants of Pinochet’s 

dictatorship, and the existing inequalities do create an oppressive environment. But that’s 

why I suggest Chile is in transition. As Chile moves away from this post-dictatorship 

society, future leaders (students) who have had the praxis and reflection from their critical 

consciousness could address the oppressive policies.  

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
178!Freire. Pedagogy of the Oppressed p 182. 
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Chile in Transition 
“In sum, for the first time since the years of rising struggle that forced Pinochet to give up 
power and laid the groundwork for the historic and ignominious deal that gave birth to 
democratic neoliberalism in Chile, popular forces, students and workers together are back 
on the scene and will have an undeniable say in their country’s future.”179 

  
 Chile is in transition. As the 

2013 elections are approaching, 

Michele Bachelet, running for her 

second presidential term, has not only 

offered to stop a lucrative education, 

but she also proposed changing the 

constitution: two reforms that students are 

fighting for. Bachelet says if elected, she will send a bill to Congress to end for-profit 

education, and move towards a free and public system. In her first major interview of her 

campaign, she said, “you cannot make money with public resources.”180  

 A second, important platform Bachelet took was changing the constitution. 

Bachelet addressed that although the constitution has gone under many amendments, 

there are aspects that need to be addressed and changed. She publicly stated said, “I 

believe it is necessary to consider a new constitution.”181 This is a big political move on 

her part, since Pinochet made the constitution very difficult to change. But Bachelet aims 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
179!Rojas. “Chile: Return of the Penguins!” 
180!Alicja Siekierska. “Elections 2013: Chile’s Presidential candidates on education.” The 
Santiago Times. April 15, 2013. www.santiagotimes.cl  
181!Alicja Siekierska. “Bachelet speaks out, calls for new Chilean constitution.” The Santiago 
Times. April 11, 2013. www.santiagotimes.cl  

Michele Bachelet, Photo from The 
Santiago Times April 11, 2013 
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to create a model for a new constitution with a group of specialists and will do her best to 

make it a reality.182 

! Bachelet also made clear that Chile is changing. She acknowledged that Chile is 

different from her first presidency, and that, “Chile has been able to generate a more 

organized social force, of citizens that are more away of their rights and are more 

demanding.”183 She added, “Citizens no longer think a representative democracy is 

enough. They want it to be more participatory, where your voice is heard.”184 This idea is 

not new, and the students who have been vocally active in stating their discontent have 

without a doubt contributed to this slow but occurring transformation.  

 Bringing it back to the students, Cristobal said that the student movement will last 

for years but that eventually, these students will be the future leaders of Chile, and things 

will be changing. And, in a sense, things have already changed. Giorgio Jackson, former 

president of CONFECH at Universidad Católica and Camila Vallejo are both 

congressional candidates for the upcoming elections. Giorgio is releasing a new book, El 

país que soñamos (The country we dream of). The book critiques neoliberalism in 

contemporary Chile.185  Giorgio made clear that what he is fighting for is to end the lucro 

or profit, of the education system. With new, young actors getting politically involved, 

and with presidential candidates attempting to propose new education policies, it further 

demonstrates that times in Chile are changing, and that maybe, it will be the students’ 

critical consciousness that will one day result in a social transformation. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
182!Alicja Siekierska. “Bachelet speaks out, calls for new Chilean constitution.”!
183!Ibid.!
184!Ibid.!
185!Sam Edwards. “Former Chilean student leader Giorgio Jackson launches book.” The Santiago 
Times. April 16, 2013. www.santiagotimes.cl  
!
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~ 

 Student experiences of educational inequality in Santiago demonstrate the realities 

of the school system, the significance and relevance of student perceptions, and call for 

reform. Educational inequality is not unique to Chile. In fact, one may find parallels in 

this study to the United States; with poorly funded schools having to teach to the test, not 

having enough resources, or low-teaching quality. However, it’s this existing, charged 

discourse on inequality and the will of the students to act that distinguishes the Chilean 

case. Many Chilean students are in the process, using their critical consciousness, to 

transform society by calling for education reform and questioning societal norms that lead 

to inequality. Although it may be a few years, their time is coming, and students will have 

an opportunity to be successful. Chile is in transition. 
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Appendix 

Photographs taken in 2012 and 2013 by Hillary Sapanski 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Universidad del Mar, to be closed down 
in 2014 for profiteering scandal 

“Piñera: Chile is not sold.” 

“Fascist Police. What happened UAH (Universidad 
Alberto Hurtado), did they beat you?” 

Victor Jara 

“Free Education” graffiti in Valparaíso 
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La Moneda, Bombed in the military coup in 1973. 

Education! Free, graffiti in Barrio Brasil, Santiago 

Downtown Santiago 
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Interview Questions 
1. Age, what neighborhood do you live in? 
2. Describe your experience in school. What types of schools did you go to? What was 
the dynamic/culture/quality of the school like? Do you feel like you have learned a lot 
throughout your education? 
3. What do you think about inequality? How do you visualize it, is it by the clothes one 
wears or the materials one has, or their appearance, etc? 
4. Do you have an experience that comes to mind when you think of inequality? Whether 
it was personal or something you observed? 
5. Do you think that perceptions of inequality are going to change with the middle class 
growing? 
6. What are your thoughts about the student movement? Are you apart of it? How do you 
understand its mission and do you think its effective? Are you in agreement? 
7. What do you think will happen with the movement this year and in the future? Will it 
be successful? 
8. Do you think there are alternatives or different ways besides protesting for students to 
be heard? 
9. For you, what is the most important education reform that should be addressed? 
10. What are your aspirations or goals, and do you feel that they are accessible to you? 
11. Anything else you would like to add? 
 
Additional Questions For Benjamin: 
1. Describe your experience in Instituto Nacional. Why did you choose to go there? What 
kind of school did you go to before? 
2. Had you been thinking about your speech for a long time? Why did you do it? Were 
you nervous? 
3. After you made the speech, what happened?  
4. In your speech you mentioned that there were a lot of discriminatory acts in school. 
What types of discrimination exists at Instituto Nacional? 
5. Were your friends and/or your teachers in agreement with your speech? What you said 
about the Chilean Presidents was very interesting. 
6. You think that education should not be for economic benefit, correct? What is a good 
education? Have you received one? Where have you learned the most in your life?  
7. Do you feel that you have a public voice now, especially after your speech? Do you 
think your professors or adults you know are listening to you? Will the government listen 
to you? Why or why not?  
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Survey Questions 
1. What neighborhood of Santiago do you live in? 

2. What types of schools have you gone to in your primary/secondary education? (Check 

all that apply: Private, Subsidized, Public, Other) 

3. Assess the overall quality of your education (Poor, Okay, Good, Great, High) 

4. What has been your biggest challenge in school? 

5. Do you think you have learned your most valuable lessons inside or outside the 

classroom? Explain. 

6. How do you identify inequality? (Check all that apply: clothes, race, skin/hair/eye 

color, ways of speaking, where one lives, last name, materials, car one drives, social 

norms, type of schooling, other) 

7. Have you participated in the student movement? If yes, explain your role. If not, why 

not? 

8. Do you think the student movement will be successful? Why or why not? Are there 

other ways to address this issue? 

9. Do you have suggestions for education reform? If so, what are they? 

10. What do you want to do when you “grow up”? Do you feel that your goals are 

accessible to you? 
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